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This research investigates language anxiety among Pakistani BS students, focusing on the impact of
a sandwich approach on xenoglossophobia related to oral communication skills. The pre-test results
reveal moderate English language anxiety levels, with students expressing concerns about making
mistakes, understanding teachers, and presenting in English. Demographic data highlight a balanced
gender distribution, diverse mother tongues, and an urban majority. Post-test results show a
significant decrease in anxiety levels, with students reporting increased comfort, confidence, and
reduced fear of teacher correction or peer ridicule. T-tests confirm a substantial difference in
xenoglossophobia scores post-intervention. Comparison between pre-test and post-test indicates a
positive shift in attitudes toward English communication, particularly in comfort and confidence.
Overall, the sandwich approach demonstrates efficacy in alleviating language anxiety, improving
students' perceptions, and fostering a more positive language-learning environment. The study
contributes valuable insights into addressing language anxiety among Pakistani students and
suggests the potential benefits of similar interventions for enhancing English language skills.

Key Words: Xenoglossophobia, Language anxiety, Sandwich approach, Oral communication skills,
Pakistani students, Demographic variables, T-test, Pre-test questionnaire, Post-test questionnaire,
Language-learning environment

Introduction

Background

In the realm of Bachelor of Science (BS) English programs, the cultivation of robust oral
communication skills stands as an indispensable facet of language education. Oral communication
proficiency not only serves as a foundational component for academic success but also proves
pivotal in preparing students for the diverse and demanding communication landscape of their
professional futures. However, the landscape of language instruction is riddled with challenges,
particularly in the teaching and assessment of oral communication skills. Traditional
methodologies often fall short in providing a systematic and effective framework for fostering
linguistic fluency and expression. Moreover, evaluating and appraising oral communication
remains a complex and subjective endeavor due to the dynamic and context-dependent nature of
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spoken language. Against this backdrop, the importance of innovative teaching methodologies
becomes pronounced, necessitating a nuanced approach to address the intricacies of language
learning. This research seeks to explore and meticulously analyze one such teaching
methodology—the Sandwich Approach—with the overarching goal of understanding its
potential impact on the enhancement of oral communication skills among students enrolled in BS
English programs.In this context, the challenges in teaching and assessing oral communication
skills can be attributed to the dynamic and context-dependent nature of spoken language (Smith,
2018). The limitations of traditional teaching methods in providing a structured framework for
fostering spoken language proficiency have been acknowledged in numerous studies (Jones et al.,
2020; Brown, 2019). The need for innovative approaches in language education is underscored by
the increasing significance of effective oral communication skills in diverse professional fields
(Johnson & Smith, 2021).
Research Objectives
1. Primary Objective: Analyzing the Impact of the Sandwich Approach
- This research endeavors to meticulously analyze and assess the efficacy of the Sandwich
Approach in enhancing oral communication skills within the context of BS English programs. By
scrutinizing the impact of this specific teaching methodology, the study aims to contribute
substantively to the discourse on effective language education methodologies.
2. Subsidiary Objectives
a. Investigating Existing Literature on Oral Communication Skills

- This objective involves a comprehensive review of the current state of literature on oral
communication skills, delving into key trends, challenges, and gaps in the current understanding
of effective teaching methods for spoken language proficiency (Anderson, 2017; Lee & Brown,
2022).
Assessing the Role of the Sandwich Approach

- The study will critically assess the theoretical underpinnings and practical applications of
the Sandwich Approach in the realm of language education. This involves understanding how the
approach aligns with established theories of language acquisition and communication (Clark &
Rogers, 2018; Thompson, 2019).
Understanding Current Language Testing Practices
In addition to investigating teaching methodologies, the research will delve into the current
landscape of assessing oral communication skills, focusing on prevalent language testing practices
relevant to BS English programs (Williams, 2020; Taylor et al., 2021). Understanding the existing
assessment milieu is imperative for contextualizing the proposed teaching methodology.In
addressing these subsidiary objectives, the research aims to provide a nuanced and comprehensive
perspective on the contemporary landscape of oral communication skills education. By evaluating
the applicability of the Sandwich Approach and situating the study within the broader
framework of language testing practices, the research aspires to offer meaningful insights that can
inform pedagogical practices and elevate the quality of language education in BS English
programs.
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Main Research Question:

How does the implementation of the Sandwich Approach impact the enhancement of oral
communication skills among students enrolled in Bachelor of Science (BS) English programs?
Secondary Research Question:

What insights can be gained from investigating existing literature on oral communication skills,
assessing the role of the Sandwich Approach, and understanding current language testing
practices, in order to inform effective language education methodologies for BS English programs?
Rationale

Significance of Effective Communication for English Language Graduates

The rationale for this study stems from the fundamental importance of effective communication
skills for English language graduates. Communication is a linchpin skill that significantly
influences academic success and professional advancement. Within the academic context,
students in the BS English program are constantly engaged in verbal communication,
participating in discussions, delivering presentations, and interacting in seminars. The ability to
articulate thoughts clearly and persuasively not only enhances academic performance but also
shapes students' engagement and contribution to the intellectual community. As these students
transition to the professional realm, the significance of effective communication amplifies.
Employers across various industries actively seek individuals with strong oral communication
skills. The professional landscape demands graduates who can convey ideas coherently,
collaborate seamlessly with diverse teams, and adapt their communication styles to different
contexts. Hence, the cultivation of proficient oral communication skills is critical for English
language graduates to excel in their careers and contribute meaningfully to their respective fields.
(Brown, 2016; Johnson, 2020)

Introduction to the Sandwich Approach in Feedback

The choice to investigate the impact of the Sandwich Approach on the oral communication skills
of BS English students is rooted in the recognition of the pedagogical significance of feedback. In
language education, providing constructive feedback is essential for guiding students toward
improvement. The Sandwich Approach, with its positive-negative-positive structure, is
particularly relevant due to its potential to create a supportive and motivating learning
environment. The rationale behind incorporating the Sandwich Approach lies in its ability to
balance constructive criticism with positive reinforcement. By acknowledging students’
strengths at the outset and conclusion of the feedback process, this approach aims to mitigate
potential negative reactions to criticism, fostering a more constructive and growth-oriented
mindset. Given the nature of oral communication skills, where confidence and motivation play
pivotal roles, it becomes imperative to explore feedback strategies that enhance the learning
experience and contribute to the holistic development of English language graduates. (Anderson,
2018; Davis, 2021)In summary, the rationale for this study emerges from a dual perspective - the
overarching significance of effective communication for English language graduates in both
academic and professional domains and the potential of the Sandwich Approach in feedback to
enhance the development of oral communication skills. This research aims to contribute valuable
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insights to the field of language education and pedagogy, addressing a gap in the current
understanding of effective feedback strategies for fostering oral communication proficiency
among English language students.

Significance of the Study

The significance of investigating the impact of the Sandwich Approach on the oral communication
skills of BS English students at Riphah International University is multi-faceted. Firstly, the study
holds the potential to enhance academic performance by providing educators with insights into
refining feedback strategies, thereby influencing students' abilities in class discussions and
presentations. Secondly, the research addresses the professional relevance of oral communication
skills, aiming to equip English language graduates with a competitive advantage in the job market.
Insights from the study may inform educational practices that align with professional
expectations, meeting the needs of employers seeking articulate and adaptable communicators.
Moreover, the exploration contributes to pedagogical innovation by evaluating the effectiveness
of a specific feedback model, potentially inspiring the integration of novel strategies to create a
positive and constructive learning environment. Additionally, the study considers the crucial link
between oral communication proficiency, student confidence, and motivation, anticipating
positive impacts on student engagement and enthusiasm for skill improvement. As an academic
endeavor, this research adds to the body of knowledge in educational research, informing future
studies and contributing to ongoing discussions on effective pedagogical approaches in language
education. Furthermore, the study has implications for institutional development, offering
insights that can inform curriculum enhancements and faculty training at Riphah International
University. Finally, the long-term professional impact of this research is noteworthy, as graduates
equipped with effective oral communication skills are likely to experience increased job
opportunities, career advancement, and success in their chosen fields, aligning with the broader
goals of the university's commitment to providing quality education. (Smith, 2019; Johnson &
Brown, 2021)

Conceptual Framework

The conceptual framework underpinning the investigation into the impact of the Sandwich
Approach on the oral communication skills of BS English students at Riphah International
University is rooted in a multidisciplinary perspective. This framework incorporates elements
from communication theories, educational psychology, and pedagogical strategies to guide the
exploration of the complex relationship between feedback methods and the development of
communication proficiency.At its core, the framework integrates insights from communication
theories such as the transactional model (Shannon & Weaver, 1949) and the interactive model
(Schramm, 1954), highlighting the dynamic nature of communication processes. In the
educational context, effective feedback becomes a crucial element in this dynamic cycle,
facilitating the refinement of language skills and fostering continuous improvement (Smith, 2017).
Educational psychology, particularly social cognitive theory (Bandura, 1977), is another
significant component of the conceptual framework. This theory posits that individuals learn
through observation, imitation, and modeling. In the study, the Sandwich Approach serves as a
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mechanism for modeling effective communication strategies, with positive feedback reinforcing
desirable behaviors and constructive criticism providing guidance for improvement. This
psychological perspective underscores the role of feedback in shaping behavior and influencing
the development of oral communication skills (Johnson, 2020).Aligned with contemporary
educational principles, the study incorporates pedagogical strategies emphasizing positive
reinforcement and a growth-oriented mindset (Dweck, 2006). The Sandwich Approach, as a
pedagogical strategy, integrates these principles by incorporating positive layers at the beginning
and end of feedback sessions. This strategy aims to create a supportive and encouraging
atmosphere, fostering a positive perception of communication abilities and promoting intrinsic
motivation (Brown, 2016).

Inspired by Vygotskian sociocultural theory (Vygotsky, 1978), the study considers the
impact of social interactions on the learning process. In the context of the Sandwich Approach,
feedback is viewed as a social interaction between educators and students, shaping the student's
Zone of Proximal Development (ZPD). This collaborative learning environment is anticipated to
facilitate growth in oral communication skills by providing support and guidance (Johnson &
Brown, 2021).The holistic integration of these theoretical perspectives informs the study's
methodology. Oral communication skills are assessed through a combination of quantitative
measures, such as performance scores in structured communication activities, and qualitative
measures, including student perceptions and responses to the feedback received. Pre- and post-
implementation assessments provide a longitudinal view of the impact, allowing for the
identification of trends and patterns in the development of oral communication skills (Smith,
2019).The conceptual framework is not only instrumental in guiding the study design but also in
interpreting the results. It allows for a nuanced analysis of how the Sandwich Approach, informed
by communication theories, educational psychology, and pedagogical strategies, influences the
oral communication skills of BS English students. Through this interdisciplinary lens, the study
aims to contribute not only to the understanding of effective feedback mechanisms but also to the
broader discourse on pedagogical practices that foster language development and communication
proficiency in educational settings (Johnson, 2020).In essence, the conceptual framework serves
as a robust foundation, providing a structured approach to unravel the impact of the Sandwich
Approach on the oral communication skills of BS English students at Riphah International
University. This multidisciplinary framework enhances the study's theoretical coherence and
contributes to the broader academic discussions on effective pedagogical strategies for language
education.

Literature Review

Oral communication proficiency is indisputably central to the academic and professional success
of students undertaking a Bachelor of Science (BS) in English. This comprehensive literature
review, conducted at the doctoral level, delves into the multifaceted impact of the Sandwich
Approach on the development of oral communication skills among BS English students at Riphah
International University. The exploration encompasses theoretical foundations drawn from
communication theories, educational psychology, and sociocultural perspectives. Additionally,
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pedagogical strategies embedded in the Sandwich Approach are dissected, and empirical evidence
is scrutinized to substantiate claims and position the study within the broader discourse on
effective language education methodologies.At the core of the theoretical framework lies Shannon
and Weaver's (1949) transactional model, a seminal concept in communication theory that
underscores the dynamic interplay between communication and feedback processes (Smith,
2017). This model becomes pivotal in understanding the intricate relationship between
communication dynamics and language development, especially in the context of the Sandwich
Approach, where feedback assumes a central role. Bandura's (1977) social cognitive theory further
enriches the theoretical scaffolding by emphasizing the role of observational learning and
modeling in skill acquisition. The Sandwich Approach, with its integration of positive feedback
as a modeling mechanism, aligns seamlessly with Bandura's conceptualization of feedback as a
catalyst for behavioral change (Johnson, 2020). The power dynamics inherent in Bandura's theory
become manifest, depicting feedback not merely as a corrective tool but as a dynamic force driving
behavioral adaptations crucial for the development of oral communication competencies.

Educational psychology principles, specifically Dweck's (2006) growth mindset, form an
integral part of the pedagogical strategies inherent in the Sandwich Approach. The amalgamation
of positive reinforcement and the cultivation of a growth-oriented mindset transforms these
strategies into more than mere instructional techniques; they become integral components
fostering an environment conducive to nuanced language development (Brown, 2016). This
transformation redefines the educational landscape, elevating it from a stage for imparting
knowledge to a dynamic arena fostering the growth of students' oral communication skills
through strategic pedagogical interventions. Vygotsky's (1978) sociocultural theory adds a socio-
interactional dimension to the exploration, portraying the Sandwich Approach as a form of social
interaction between educators and students. This collaborative learning environment, integral to
Vygotsky's framework, becomes a crucible for the nuanced development of oral communication
skills (Johnson & Brown, 2021). Language acquisition is no longer viewed as an isolated endeavor
but as a collaborative process influenced by the social dynamics within the learning environment.
Empirical evidence is crucial for grounding theoretical constructs, and Smith's (2017) research on
feedback strategies in language education serves this purpose. The study methodologically
substantiates the claim that effective feedback is inexorably linked to heightened language
development, including the nuanced refinement of oral communication skills. The empirical
findings align seamlessly with the foundational tenets of the Sandwich Approach, positioning it
as a pedagogical strategy grounded in evidence-based practices.

Brown's (2016) study delves into the intricate dynamics of positive feedback on language
learners, offering empirical insights that extend beyond immediate motivational impacts. The
study substantiates the hypothesis that positive feedback serves as a catalyst for heightened oral
communication skills. The Sandwich Approach, with its layers of positive feedback, resonates
with these empirical findings, anticipating a multifaceted impact on students' motivation and
proficiency (Brown, 2016).Johnson's (2020) research contributes an additional layer of empirical
insight by emphasizing the modeling aspect of feedback within language education. The study
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underscores that effective modeling positively influences language learning outcomes,
particularly in the realm of oral communication. The Sandwich Approach strategically
incorporates positive feedback as a modeling mechanism, aligning seamlessly with these empirical
findings (Johnson, 2020).In synthesis, this doctoral-level literature review not only scrutinizes
theoretical foundations, pedagogical strategies, and empirical evidence related to the Sandwich
Approach but weaves these elements into a cohesive narrative. The theoretical framework
elucidates the dynamics of communication and learning, while pedagogical strategies and
empirical evidence provide substance to the theoretical underpinnings. The Sandwich Approach
emerges not merely as a pedagogical strategy but as a theoretically grounded and empirically
supported framework for advancing oral communication skills in the nuanced context of BS
English students at Riphah International University.

Shannon and Weaver's (1949) transactional model, which posits communication as a
dynamic exchange with feedback at its core, serves as a foundational theory guiding this
investigation (Smith, 2017). Within the context of language education, this model becomes
instrumental in understanding how feedback, a key component of the Sandwich Approach,
contributes to language development, particularly in oral communication.Bandura's (1977) social
cognitive theory introduces a cognitive perspective, emphasizing the role of observational
learning and modeling in skill acquisition (Johnson, 2020). This theory becomes particularly
relevant in dissecting the Sandwich Approach, where positive feedback operates as a modeling
mechanism, reinforcing effective communication behaviors. The dynamics of Bandura's theory
unfold, portraying feedback not only as a correction tool but as a dynamic force influencing
behavioral changes crucial for the development of oral communication competencies. Educational
Psychology and Pedagogical Strategies: Educational psychology, as encapsulated by Dweck's
(2006) growth mindset, permeates the pedagogical strategies embedded in the Sandwich
Approach (Brown, 2016). The infusion of positive reinforcement and the cultivation of a growth-
oriented mindset redefine these strategies beyond instructional techniques, turning them into
integral components fostering an environment conducive to nuanced language development. This
shift repositions the educational landscape as a dynamic arena fostering the growth of students’
oral communication skills through strategic interventions.

Sociocultural Perspectives and Collaborative Learning:

Vygotsky's (1978) sociocultural theory adds a socio-interactional dimension to the exploration,
portraying the Sandwich Approach as a form of social interaction (Johnson & Brown, 2021). This
collaborative learning environment becomes a crucible for the nuanced development of oral
communication skills, aligning with Vygotsky's contention that learning is intrinsically tied to
social processes. The socio-interactional nuances become paramount, depicting language
acquisition not as an individual endeavor but as a collaborative process influenced by the social
dynamics within the learning environment.

Empirical Evidence and Feedback Strategies:

Empirical grounding is essential, and Smith's (2017) research on feedback strategies in language
education provides methodological rigor substantiating the claim that effective feedback is linked
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to heightened language development, including the nuanced refinement of oral communication
skills. The empirical findings align seamlessly with the foundational tenets of the Sandwich
Approach, positioning it as a pedagogical strategy grounded in evidence-based practices.
Positive Feedback Dynamics:

Brown's (2016) study, delving into the intricate dynamics of positive feedback on language
learners, offers empirical insights that extend beyond immediate motivational impacts. The study
substantiates the hypothesis that positive feedback serves as a catalyst for heightened oral
communication skills. The Sandwich Approach, with its layers of positive feedback, resonates
with these empirical findings, anticipating a multifaceted impact on students' motivation and
proficiency (Brown, 2016).

Modeling Effective Communication:

Johnson's (2020) research contributes an additional layer of empirical insight by emphasizing the
modeling aspect of feedback within language education. The study underscores that effective
modeling positively influences language learning outcomes, particularly in the realm of oral
communication. The Sandwich Approach strategically incorporates positive feedback as a
modeling mechanism, aligning seamlessly with these empirical findings (Johnson, 2020). The
empirical landscape thus reinforces the theoretical underpinnings, illustrating that the Sandwich
Approach is not just theoretically sound but is grounded in robust evidence-based practices.
Expanding on the theoretical foundations and empirical evidence, it is essential to recognize the
interconnectedness of these elements within the broader landscape of language education.
Shannon and Weaver's transactional model provides a lens through which communication
dynamics are understood, yet it is the infusion of Bandura's social cognitive theory that breathes
life into the feedback processes embedded in the Sandwich Approach. The socio-interactional
dimensions posited by Vygotsky enhance our comprehension, casting the Sandwich Approach as
more than a feedback strategy but as a collaborative learning experience. Educational psychology,
manifested in Dweck's growth mindset, permeates the pedagogical strategies of the Sandwich
Approach, infusing positivity and a growth-oriented perspective. The empirical evidence from
Smith, Brown, and Johnson further cements these theoretical and pedagogical underpinnings,
illustrating not just the impact but the transformative potential of the Sandwich Approach on
oral communication skills.

The study by Smith (2017) on feedback strategies underscores the intricate dynamics of
feedback, illustrating that effective feedback is not just a corrective mechanism but a catalyst for
nuanced language development. Brown's (2016) study on positive feedback nuances this
understanding, unraveling the layers of motivation and proficiency that positive feedback within
the Sandwich Approach can evoke. Johnson's (2020) research on modeling in language education
provides empirical credence to the strategic incorporation of positive feedback within the
Sandwich Approach, aligning the theoretical aspects with practical outcomes. As the theoretical,
pedagogical, and empirical strands intertwine, the Sandwich Approach emerges as a
comprehensive and nuanced framework for fostering oral communication skills among BS English
students. It is not merely a pedagogical strategy but a dynamic process that integrates
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communication theories, psychological principles, and sociocultural perspectives into a cohesive
whole. Moreover, the contextual nuances of Riphah International University add a layer of
complexity to this examination. The unique composition of students, the cultural backdrop, and
the specific challenges faced by English language learners in this environment necessitate an
approach that goes beyond generic language education strategies. The Sandwich Approach, by
virtue of its adaptability and emphasis on positive reinforcement, appears poised to address the
intricacies of the university context. In considering the broader implications, this literature
review contributes not only to the understanding of the Sandwich Approach but also to the
discourse on effective language education methodologies. The integration of theoretical,
pedagogical, and empirical elements not only enriches our understanding but provides a blueprint
for future research and the implementation of effective language education strategies.
Theoretical Framework:

The theoretical framework of this study is anchored in communication theories, educational
psychology, and sociocultural perspectives, providing a comprehensive lens through which to
understand the impact of the Sandwich Approach on the oral communication skills of BS English
students at Riphah International University. At its core, Shannon and Weaver's (1949)
transactional model serves as the foundational communication theory guiding this research. This
model posits communication as a dynamic exchange with feedback as a central component. In the
context of language education, especially within the Sandwich Approach, this model offers a
theoretical lens to understand the intricate interplay between communication dynamics and
language development, particularly in the realm of oral communication (Smith, 2017). The
transactional nature of communication becomes particularly relevant when examining how
feedback operates within the Sandwich Approach, influencing language development through an
iterative exchange between educators and students. Building upon this, Bandura's (1977) social
cognitive theory contributes a cognitive perspective, emphasizing the role of observational
learning and modeling in skill acquisition. Within the framework of the Sandwich Approach,
where positive feedback operates as a modeling mechanism, Bandura's theory becomes
instrumental in understanding how effective communication behaviors are reinforced (Johnson,
2020).

The power dynamics inherent in Bandura's theory come to the forefront, portraying
feedback not merely as a correction tool but as a dynamic force driving behavioral changes crucial
for the development of oral communication competencies. Educational psychology principles,
particularly Dweck's (2006) growth mindset, further enrich the theoretical framework. The
pedagogical strategies embedded in the Sandwich Approach draw from the idea of fostering a
growth-oriented mindset, transforming instructional techniques into integral components
fostering an environment conducive to nuanced language development (Brown, 2016). This
psychological perspective redefines the educational landscape, emphasizing the transformative
potential of strategic pedagogical interventions for the growth of students' oral communication
skills.Sociocultural perspectives, as encapsulated by Vygotsky's (1978) sociocultural theory,
provide an additional layer to the theoretical framework. This theory introduces a socio-
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interactional dimension, portraying the Sandwich Approach as a form of social interaction
between educators and students. The collaborative learning environment becomes a crucible for
the nuanced development of oral communication skills (Johnson & Brown, 2021). Vygotsky's
framework positions language acquisition not as an isolated endeavor but as a collaborative
process influenced by the social dynamics within the learning environment. In synthesis, the
theoretical framework of this study integrates communication theories, cognitive perspectives,
educational psychology, and sociocultural dimensions. Shannon and Weaver's transactional
model offers insights into the dynamics of =~ communication, Bandura's social cognitive theory
emphasizes observational learning, Dweck's growth mindset shapes pedagogical strategies, and
Vygotsky's sociocultural theory contextualizes the collaborative learning environment. This
multifaceted framework provides a robust foundation for understanding how the Sandwich
Approach operates within the unique context of Riphah International University and its impact
on the oral communication skills of BS English students.

3. Research Methodology:

Research Methodology:

Research Design:

This study employs a mixed-methods research design, combining qualitative and quantitative
approaches. The investigation is structured into two main phases, beginning with a qualitative
exploration through a systematic literature review, followed by a quantitative investigation
utilizing surveys and assessments in a Likert scale format.

Phase 1: Qualitative Exploration

The qualitative phase initiates with a comprehensive literature review focused on oral
communication skills, the impact of the Sandwich Approach, and prevailing language testing
practices within Bachelor of Science (BS) English programs. A systematic search strategy is
employed, encompassing academic databases, articles, books, and relevant sources. This review
aims to develop a theoretical framework based on existing insights and pedagogical approaches.
Data Collection:

The data for the literature review is systematically collected using predefined inclusion and
' 'Sandwich Approach," and
'language testing practices" guide the search. A critical analysis of the literature aids in identifying
gaps, trends, and theoretical foundations, shaping the theoretical framework for subsequent
phases.

Phase 2: Quantitative Investigation

Survey Instrument:

exclusion criteria. Keywords such as 'oral communication skills,

The quantitative phase involves the administration of surveys using a Likert scale format to assess
students' perceptions. The survey is designed to capture students' views on the impact of the
Sandwich Approach on their oral communication skills. Questions are structured with Likert
scale options, ranging from "Strongly Disagree" to "Strongly Agree," to measure the frequency and
effectiveness of the Sandwich Approach, perceived improvements in oral communication skills,
and overall satisfaction with language education methodologies.
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Sampling:

A stratified random sampling technique is employed to ensure representation from different
academic levels within the BS English programs. The study involves 140 students who undergo a
Pretest Questionnaire before the implementation of the Sandwich Approach and a Post-test
Questionnaire after four weeks of teaching through this method. Consent forms are obtained,
ensuring ethical considerations and data confidentiality.

Assessment Tools:

Objective assessments in the form of Likert scale-based questionnaires are conducted to measure
the enhancement of oral communication skills. These assessments may include questions related
to clarity, coherence, vocabulary usage, and overall effectiveness. The Likert scale responses
provide quantitative data on the perceived impact of the Sandwich Approach on students' oral
communication proficiency.

Data Analysis:

Qualitative Analysis:

For the literature review, a thematic analysis approach is applied to categorize and synthesize
findings from the reviewed literature. Themes related to oral communication skills, the Sandwich
Approach, and language testing practices are identified, contributing to the qualitative
foundation of the study.

Quantitative Analysis:

Survey data, collected using the Likert scale, is analyzed using statistical software. Descriptive
statistics, such as frequencies and means, are employed to summarize participants' responses.
Inferential statistics, like t-tests or ANOVA, may be used to identify significant differences in
perceptions among different groups.

Integration of Findings:

The qualitative and quantitative findings are integrated to provide a comprehensive
understanding of the impact of the Sandwich Approach on oral communication skills. The
qualitative insights from the literature review inform the development of Likert scale questions
in the survey, while quantitative data enhances the depth of understanding gained from the
literature. The synthesis of findings contributes to recommendations for effective language
education methodologies tailored to the BS English programs at Riphah International University.
Ethical Considerations:

This research adheres to ethical guidelines, ensuring informed consent, confidentiality, and
respect for participants' rights throughout the research process. The study is conducted with the
approval of the university's ethics review board.

Limitations:

Potential limitations include the generalizability of findings beyond the specific university
context and the reliance on self-reported data in the survey responses. Efforts are made to mitigate
these limitations through careful sampling and the triangulation of data sources. This mixed-
methods research design, incorporating a Likert scale-based survey, aims to provide a nuanced
understanding of the impact of the Sandwich Approach on the enhancement of oral
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communication skills among students enrolled in BS English programs. The use of Likert scale
responses allows for a quantifiable assessment of student perceptions and experiences, enhancing
the rigor and comprehensiveness of the investigation.
Chapter 4
Results & Discussions
Pre-Test Questionnaire Results
Reliability Analysis
This methodology aims to assess the degree of reliability or unreliability in the data. While the
reliability of other factors is calculated, the reliability of demographic variables is not. Firstly, we
checked the reliability of pre-test questionnaire. The questionnaire is based on 5 Likert scale
(strongly agree, agree, neutral, disagree, and strongly disagree).

Reliability Statistics

Cronbach's Alpha N of Items

0.764 23

A measure of a scale's internal consistency is Cronbach's alpha. Higher values indicate greater
consistency. The range is 0 to 1. A Cronbach's alpha of 0.764 is considered as acceptable. This
indicates that the scale's items are, to a moderate degree, measuring the same concept. Overall,
the findings of the reliability analysis indicate to the scale's reliability as an indicator of the
concept it is meant to assess.

Demographic Information

Gender:
Gender Frequency Percent (%)
Male 62 443
Female 78 55.7
Total 140 100

According to the frequency table and the graph explored that the female is more than males in the
data collection of pre-test for Analyzing the impact of Sandwich approach on Xenoglossophobia
related to Oral Communication Skills BS students. The males in the represented sample is 62
(44.3%), and t
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Pre-Test Gender

Male Female

females is 78 (55.7%).
Age:
Age Frequency Percent (%)
17-19 Years old 05 46.4
20-23 Years old 75 53.6
Total 140 100

17-19 Years old

20-23 Years old 46%
54%
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Within the 140-person survey sample, there is a significant presence in two different age groups,
according to an examination of the age distribution. Approximately half of the students, or 46.4%,
are between the ages of 17 and 19, and the remaining 53.6% are between the ages of 20 and 23.
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Location:
Location Frequency Percent (%)
Urban Area 72 51.4
Rural Area 68 48.6
Total 140 100
LOCATION

According to the above table and graph, the majority of students (51.4%) in the study live in an
urban area and 48.6% students live in the rural area.

B Urban Area M Rural Area

Location:

Mother Tongue Frequency Percent (%)
Punjabi 36 257

Saraiki 27 193

Pashto 17 12.1

Balochi 28 20.0

Sindhi 32 229

Total 140 100
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Mother Tongue

EL]

Series 1

According to the above graph, the mostly students mother tongue is Pashto, with 17 students
(12.19%), second common mother tongue is Saraiki, with 27 students (19.3%), third most common
mother tongue is Sindhi, with 32 students (22.9%), The least common mother tongues in the
sample are Balochi, with 28 students (20.0%) and Punjabi, with 36 students (25.7%).
Descriptive Statistics

Statements Mean Std. Deviation
I never feel quite certain about myself when I
. 3.04 1.51
speak English in the class.
I do not feel worried about making mistakes
. . 1 2.95 1.48
while speaking English in the class.
I get'scalred when the teacher asks question in 290 142
English in the class.
It scares me when I do not comprehend what
. o . 298 1.42
the teacher is saying in English.
I feel comfortable communicating in English in 307 137
the class.
I do not get nervous while speaking English
. , 3.04 1.35
with my teacher in the class.
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I mostly think that other students speak
, 2.88 1.36
English better than me.
I feel embarrassed about speaking English in
3.21 1.49
front of other students.
I get nervous when I speak English without 3.06 138
preparation in the class. ' '
I do not feel pressure to prepare very well for 305 15]
preparation in the class. ' '
I do not know why most of the students get
. . , 2.91 1.40
nervous while speaking English.
I get nervous that I forget things I know while 3.09 141
giving presentations in English in the class. ' '
? feel awkward to volunteer answers in English 302 142
in the class.
I W?Uld not get worried speaking English with 500 139
native speakers.
I get worried when I do not understand what
. o . 2.77 1.37
the teacher is correcting in English.
Even though 1 am well prepared for
presentations in English but still I get anxious | 3.05 1.49
about it.
[ cannot ask questions in English in the class. | 3.00 142
I feel confident while speaking English in the 291 142
class.
[ am scared that my teacher is ready to rectify
_ . 2.98 133
every error I make in English.
[ am scared that other learners will laugh at me
1 2.99 1.43
when I speak English in the class.
Th I i king English, th
e more [ practice speaking English, the more |, _ , 134
puzzled I get.
[ am a}lways a'fraid of making mistakes while 394 143
speaking English.
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I get worried when I do not understand every

A 1.35
word that my teacher says in English. 313 3

Through a series of statements that were all assessed on a scale, the participants' perceptions and
feelings about English language communication in the classroom were carefully investigated. The
statement “I never feel quite certain about myself when I speak English in the class.” mean score
of 3.04 shows that when students speak English in class, they generally have a little doubt about
oneself. There is a fair amount of variation in the way that students respond to this statement, as
indicated by the standard deviation of 1.51. This indicates that while some students have just mild
doubts about oneself when speaking English in class, others experience extreme doubt about
oneself. The average mean value of 2.95 shows that students are, on the whole, just slightly in
disagreement with the statement “I do not feel worried about making mistakes while speaking
English in the class.” This indicates that the majority of students worried about making mistakes
when speaking English in class, at least in partial. There is a moderate degree of variety in the way
that students respond to this statement, as indicated by the standard deviation of 1.48. This
indicates that while some students are extremely nervous about making mistakes, others are not
at all concerned. A mean score of 2.90 and a standard deviation of 1.42 indicate that there was a
small amount of nervousness expressed in response to questions asked in English by the teacher.
This implies a moderate degree of anxiety in reaction to interactions with teachers. There may be
difficulty understanding English instructions, as evidenced by the participants' discomfort when
they could not grasp what the teacher was saying in English (Mean = 2.98, Std. Deviation = 1.42).
Positively, the majority of participants (Mean = 3.07, Std. Deviation = 1.37) felt at ease using the
English language when speaking to one another in class.

While speaking English with their teacher in class, participants reported feeling
somewhat anxious (Mean = 3.04, Std. Deviation = 1.35), indicating that there may be some anxiety
involved in these interactions. The majority of students (Mean = 2.88, Std. Deviation = 1.36) did
not mainly believe that other students spoke English more fluently than they did, demonstrating
a balanced opinion of their peers' ability to speak the language. A higher degree of self-
consciousness in group settings may be indicated by the fact that some participants (Mean = 3.21,
Std. Deviation = 1.49) showed embarrassment about speaking English in front of other students.
Speaking in class without preparation elicited nervousness (Mean = 3.06, Std. Deviation = 1.38),
indicating the impact of spontaneity on language anxiety. A perceived need for preparation was
evident in the participants' general feeling of pressure to be well-prepared for English
communication in the classroom (Mean = 3.05, Std. Deviation = 1.51). The majority of students'
anxiety when speaking in English was not well understood by the participants (Mean = 2.91, Std.
Deviation = 1.40), indicating a lack of knowledge about the underlying causes of language anxiety.
Nervousness around forgetting things during English presentations was identified (Mean = 3.09,
Std. Deviation = 1.41), suggesting concern about memory problems under pressure. Participants'
unease with active engagement was highlighted by their discomfort when volunteering responses
in the English class (Mean =3.02, Std. Deviation = 1.42). Participants did not express concern about
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speaking English with native speakers (Mean = 2.90, Std. Deviation = 1.39), suggesting a reasonable
degree of confidence in situations involving languages from other nations.Participants expressed
concern when they could not comprehend what the teacher was correcting in English (Mean =
2.77, Std. Deviation = 1.37), indicating that feedback needs to be more explicit. Participants
expressed worry about giving English presentations even with sufficient preparation (Mean =
3.05, Std. Deviation = 1.49), highlighting their ongoing difficulty with performance anxiety. A
considerable degree of linguistic confidence was shown by the participants' average capacity to
ask questions in the classroom in English (Mean = 3.00, Std. Deviation = 1.42).

The results showed that the students felt very comfortable speaking English in class
(Mean = 291, Std. Deviation = 1.42), which is consistent with a balanced self-evaluation.
Participants showed anxiety about the correction process, expressing concern about their teacher
correcting every English mistake they made (Mean = 2.98, Std. Deviation = 1.33). When speaking
in English in class, students expressed fear of being laughed at (Mean = 2.99, Std. Deviation =1.43),
indicating a worry about social evaluation.Participants felt more perplexed the more they
practiced speaking English (Mean = 3.24, Std. Deviation = 1.34), suggesting a possible discrepancy
between effort and perceived progress. It was found that people consistently worry making
mistakes when speaking in English (Mean = 3.24, Std. Deviation = 1.43), demonstrating how
widespread language anxiety is. Concerns over their inability to grasp every word the English
teacher said were expressed (Mean = 3.13, Std. Deviation = 1.35), highlighting the significance of
comprehensibility in language training.

First Objective:
To know whether language anxiety exist among Pakistani students.
Mean Value (Range) for English Anxiety Level

English Anxiety Level Mean value
High 1.00-2.50
Moderate 2.51-3.50
Low 3.51-5.00

According to the above descriptive statistics table for the pre-test to checking the mean value for
English anxiety level, the mean scores for all the questions statements is lies between the 2.51-3.50
mean values. That means according to the range for the level of English anxiety level that is
mentioned above in the table, suggesting that the English anxiety level among the students is
considered moderate English language anxiety level exist among Pakistani Students.

Second Objective:

To find out the level of English language anxiety among Pakistani students at Riphah
International University.

Level of English language Anxiety among Pakistani students at Riphah International
University.

Level of Anxiety Frequency Percentage
High 0 0
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Moderate 23 100%
Low 0 0

The table displays the findings of the investigation conducted to ascertain the level of English
language anxiety among Pakistani students studying at Riphah International University. The
secondary objective of this research was to offer an in-depth understanding of the anxiety
prevalence among this group of students.Analysis of the data reveals that, interestingly, none of
the students reported having severe anxiety related to the English language; this is shown by a
frequency of 0 and a corresponding percentage of 0%. This implies that none of the specific
circumstances evaluated in the survey fell into the high anxiety range based on the defined Mean
Value criteria. On the other hand, a majority of students all 100% of the sample said they
experienced a moderate level of anxiety related to their English language. The twenty-three
statements that were part of the study all came into the category of moderate anxiety, indicating
a complex range of feelings that included nervousness, uncertainty, anxiety about making
mistakes, and peer comparisons.Similarly, with a frequency of 0 and a percentage of 0%, none of
the survey's components of anxiety related to studying English were classified as low. This
suggests that the student responses did not match criteria linked to low anxiety levels based on
the Mean Value criteria.

Post-Test Questionnaire Results

Reliability Analysis

This methodology aims to assess the degree of reliability or unreliability in the data. While the
reliability of other factors is calculated, the reliability of demographic variables is not. Firstly, we
checked the reliability of post-test questionnaire. The questionnaire is based on 5 Likert scale
(strongly agree, agree, neutral, disagree, and strongly disagree).

Reliability Statistics

Cronbach's Alpha N of Items
0.788 23

A measure of a scale's internal consistency is Cronbach's alpha. Higher values indicate greater
consistency. The range is O to 1. A Cronbach's alpha of 0.788 is considered as acceptable. This
indicates that the scale's items are, to a moderate degree, measuring the same concept. Overall,
the findings of the reliability analysis indicate to the scale's reliability as an indicator of the
concept it is meant to assess.

Demographic Information

Gender:
Gender Frequency Percent (%)
Male 62 443
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Female

78

55.7

Total

140

Pre-Test Gender

Male Female

100

According to the frequency table and the graph explored that the female is more than males in the
data collection of post-test for Analyzing the impact of Sandwich approach on Xenoglossophobia
related to Oral Communication Skills BS students. The males in the represented sample is 62
(44.3%), and the females is 78 (55.7%).

Age:
Age Frequency Percent (%)
17-19 Years old 05 46.4
20-23 Years old 75 53.6
Total 140 100
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17-19 Years old

20-23 Years old 46%
54%

Within the 140-person survey sample, there is a significant presence in two different age groups,
according to an examination of the age distribution. Approximately half of the students, or 46.4%,
are between the ages of 17 and 19, and the remaining 53.6% are between the ages of 20 and 23.
Location:

Location Frequency Percent (%)
Urban Area 72 51.4

Rural Area 68 48.6

Total 140 100
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LOCATION

B Urban Area M Rural Area

According to the above table and graph, the majority of students (51.4%) in the study live in an
urban area and 48.6% students live in the rural area.

Location:

Mother Tongue Frequency Percent (%)
Punjabi 36 257

Saraiki 27 193

Pashto 17 12.1

Balochi 28 20.0

Sindhi 32 229

Total 140 100
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According to the above graph, the mostly students mother tongue is Pashto, with 17 students
(12.19%), second common mother tongue is Saraiki, with 27 students (19.3%), third most common
mother tongue is Sindhi, with 32 students (22.9%), The least common mother tongues in the
sample are Balochi, with 28 students (20.0%) and Punjabi, with 36 students (25.7%).
Descriptive Statistics

Statements Mean Std. Deviation
I never feel quite certain about myself when I | 4.12 2.89
speak English in the class.

I do not feel worried about making mistakes +04 L7
while speaking English in the class.

I get scared when the teacher asks question in | 4.43 2.65
English in the class.

It scares me when I do not comprehend what 399 199
the teacher is saying in English.

I feel comfortable communicating in English in | 4.00 2.54
the class.

I do not get nervous while speaking English | 3.87 2.05
with my teacher in the class.
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I mostly think that other students speak | 3.45 1.98
English better than me.
I feel embarrassed about speaking English in | 3.49 1.06
front of other students.
I get nervous when I speak English without | 4.26 2.04
preparation in the class.
I do not feel pressure to prepare very well for | 3.87 2.34
preparation in the class.
I do not know why most of the students get | 3.79 243
nervous while speaking English.
I get nervous that I forget things I know while +06 197
giving presentations in English in the class.
I feel awkward to volunteer answers in English | 4.11 1.98
in the class.
I would not get worried speaking English with | 4.18 2.05
native speakers.

. L.
I get worried when I do not understand what 387 o9
the teacher is correcting in English.
Even though 1 am well prepared for |3.96 1.88
presentations in English but still I get anxious
about it.
I cannot ask questions in English in the class. 4.21 211
I feel confident while speaking English in the | 3.66 1.45
class.
[ am scared that my teacher is ready to rectify 299 199
every error I make in English.
[ am scared that other learners will laugh at me 356 243
when I speak English in the class.
The more I practice speaking English, the more | 3.87 2.09
puzzled I get.
I am always afraid of making mistakes while | 3.59 2.38
speaking English.

135




)U j‘// ISSN Oaline : 2709-4162
w el Volume.7, Issue.l (2024)
UMAN (January-March)

43 2.98
I get worried when I do not understand every ‘

word that my teacher says in English.

The post-test results provide an in-depth examination of people's opinions and concerns about
using the English language in a classroom. A close examination of each statement reveals
important details about the intricacy of their experiences.

Study participants' average mean response to the statement “I never feel quite certain about
myself when I speak English in the class” was 4.12, with a standard deviation of 1.89. This indicates
a high degree of uncertainty over the entire spectrum for participants, along with a significant
degree of individual answer variability, highlighting a range of feelings about self-assurance in
English communication. In response to the statement, ‘T do not feel worried about making
mistakes while speaking English in class," participants gave a standard deviation of 1.67 and a
mean of 4.04. This shows that there is a significant amount of agreement that people are not
concerned about making mistakes, but the large standard deviation suggests that there are
differences in how much agreement there is.

A mean of 4.43 and a significant standard deviation of 2.65 were indicated by the
participants about the anxiety that is produced when the teacher asks questions in English. This
suggests that there is a significant range in the level of anxiety felt in these types of circumstances,
highlighting the various emotional reactions among individuals. The mean and standard deviation
for the statement “It scares me when I do not comprehend what the teacher is saying in English”
were 3.99 and 1.99, respectively. This indicates a moderate degree of agreement, with some
participants reporting more anxiety owing to difficulties understanding, while others might not
find it as frightening. The mean score for ease of speaking English in class was 4.00, with a
standard deviation of 2.54. The average level of comfort is moderate, although individual
differences in comfort are shown by the large standard deviation. Participants reported a mean of
3.87 and a standard deviation of 2.05, indicating a moderate level of nervousness when speaking
English with the teacher in the classroom. In this particular communicative situation, different
levels of comfort or worry are demonstrated by the standard deviation. Opinions regarding the
English language skills of other students produced a mean score of 3.45 with a standard deviation
0f 1.98, indicating a modest degree of agreement with significant opinion variability. The standard
deviation was 1.06 and the mean was 3.49 for the statement “I feel embarrassed about speaking
English in front of other students,” showing a moderate level of agreement with a comparatively
low standard deviation and more a majority among participants.

Anxiety expressed during unplanned English speaking produced a mean score of 4.26 and
a standard deviation of 2.04. This suggests that participants'levels of nervousness varied, with an
average high level of anxiety. Participants indicated a mean of 3.87 and a standard deviation of
2.34 on the pressure to prepare effectively for English communication in the classroom. This
indicates a modest level of agreement with substantial diversity in the perceived requirement for
extensive preparation. According to the participants, the statement “I do not know why most of
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the students get nervous while speaking English” had a mean of 3.79 and a standard deviation of
2.43. This shows that participants' perceptions of their colleagues' anxiety varied significantly,
with a reasonable degree of agreement. The mean of 4.06 and the standard deviation of 1.97 for the
fear of forgetting material during English presentations indicate a high level of worry on average,
with participants exhibiting various degrees of nervousness. With a mean of 4.11 and a standard
deviation of 1.98, the statement “I feel awkward to volunteer answers in English in the class”
showed a high degree of agreement with a considerable diversity in the degree of discomfort felt
when providing answers in English. Participants reported a mean of 4.18 and a standard deviation
of 2.05 for the statement, “I would not get worried speaking English with native speakers,”
indicating a high degree of agreement with varying degrees of comfort when communicating in
English with native speakers.

A mean of 3.87 and a standard deviation of 1.69 indicated a moderate level of agreement
with various degrees of concern among participants regarding their concerns regarding
understanding the corrections made by the instructor in English. Participants gave a mean score
of 3.96 and a standard deviation of 1.88 for the statement “Even though I am well prepared for
presentations in English, still I get anxious about it.” This indicates that, even among people who
are well-prepared, there is a moderate degree of agreement with significant diversity in anxiety
levels. With a mean score of 4.21 and a standard deviation of 2.11, participants considered it
difficult to ask questions in the English language during class. This suggests a high degree of
agreement with varying views of difficulty in this area. The mean of 3.66 and the standard
deviation of 1.45 for confidence expressed in speaking English in class indicate a moderate degree
of agreement with individual variances in confidence levels. Concerns over the teacher's ability to
correct English errors produced a mean score of 2.99 and a standard deviation of 1.99, suggesting
amodest degree of agreement with varying degrees of anxiety about correcting errors. Lastly, the
mean of 3.56 and the standard deviation of 2.43 for the fear of other students making fun of
participants when they speak English in class show a modest level of agreement with significant
diversity in the estimated risk of facing ridicule.

Comparison

Third Objective:

To explore the impact of sandwich approach on xenoglossophoblia related to oral
communication skills of BS students.

T-Test:

T-Test is a statistical test used to compare the means of two groups. For the third objective that
is to explore the impact of sandwich approach on xenoglossophoblia related to oral
communication skills of BS students, we use the T-test to compare the mean anxiety scores for all
the sample with any hypothetical value.

Hypothesis:

Null Hypothesis (Ho): There is no significant difference in the mean xenoglossophoblia scores
between students exposed to the sandwich approach and those who were not.
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Alternative Hypothesis (HI): There is significant difference in the mean xenoglossophoblia
scores between students exposed to the sandwich approach and those who were not.
Results of T-Test:

T-Test
Test Value = 0
. 05% Confidence Interval
Language ¢ df Sig. (2| Mean of the Difference
Anxiety tailed) Difference Tower Upper
168.029 | 139 0.000 75.13295 72.2553 75.8373

The results of the t-test show that the Pakistani students who were assessed experienced
significant levels of language anxiety. The two-tailed significance value of 0.000 and the t-value of
168.029 with 139 degrees of freedom indicate to a significant difference from the null hypothesis,
which suggests that the mean anxiety score is 0. The 95% confidence interval is from 72.25 to
75.83, with a mean difference of 75.13. The p-value is 0.000, we reject the null hypothesis and
conclude that there is significant difference in the mean xenoglossophoblia scores between
students exposed to the sandwich approach and those who were not.

Comparison between the Pre-test and the Post-test

From the pre-test to the post-test, participants' overall perceptions of their ability in English
communication increased significantly. The rise in mean scores for the majority of the statements
on comfort level, confidence, and anxiety is suggestive of this. The statement “I feel comfortable
communicating in English in the class” showed a significant increase in mean score from 3.07 to
4.00, suggesting a move towards a more positive attitude towards English communication. The
post-test statement “I feel comfortable communicating in English in the class™ had a rise in mean
score from 3.07 to 4.00. This shows that following the intervention, the participants felt more at
ease and comfortable when speaking in English. The standard deviation numbers show that there
is still considerable variety in the participants' responses. On the other hand, the majority of the
statements' standard deviation values have dropped, indicating that participants' answers are
starting to become more consistent. The statement “I feel confident while speaking English in the
class” had a lower standard deviation (1.42) than the previous one (1.45). This implies that the
participants' confidence in their ability to speak English is improving.

After looking at particular facets of English communication, the participants said they
were less nervous about making mistakes and receiving negative feedback from their peers. The
statement “I am scared that my teacher is ready to rectify every error I make in English” had a
mean score that dropped from 3.21 to 2.99, indicating that the anxiety of receiving criticism from
teachers has lessened. Similarly, there was a decrease in peer-related anxiety indicated by the
mean score for the statement “I am afraid other students will laugh at me when I speak English in
the class,” which went from 2.92 to 3.56.0verall, the study's findings indicate towards the
intervention's effectiveness in improving participants’ perceptions and opinions of using the
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English language in the classroom. The participants indicated they experienced less nervous, more
at ease, and more confident when speaking English. Additionally, the standard deviation figures
decreased indicating a possible increase in consistency in the participants' responses. These
positive results suggest that other students may benefit from the intervention by using it to
enhance their communication abilities in the English language.

Conclusion & Recommendation:

The research on language anxiety among Pakistani BS students, particularly examining the impact
of the sandwich approach on xenoglossophobia related to oral communication skills, reveals
valuable insights. The findings from both pre-test and post-test questionnaires indicate a
moderate level of language anxiety initially, with significant improvements post-intervention. The
sandwich approach proves effective in reducing anxiety, enhancing students' comfort, and
boosting confidence in English communication.Demographic variables such as gender, age,
location, and mother tongue provide a comprehensive understanding of the sample group. The T-
test results confirm a substantial difference in xenoglossophobia scores post-intervention,
highlighting the success of the applied approach. The positive shift in students' perceptions,
especially in comfort and confidence, suggests the intervention's potential to create a more
favorable language-learning environment.

Recommendations:

Implementation of Sandwich Approach:

Educational institutions should consider incorporating the sandwich approach in language
learning programs to alleviate anxiety and enhance students' oral communication skills.

2. Teacher Training: Provide training to teachers to adopt effective strategies for reducing
language anxiety in the classroom, fostering a supportive and encouraging environment.

3. Continuous Assessment: Regularly assess language anxiety levels among students and
tailor interventions accordingly to ensure sustained positive outcomes.

4. Cultural Sensitivity: Consider cultural nuances and individual differences in designing
language interventions to make them more contextually relevant.

Suggestions for Future Research:

1. Long-Term Impact: Investigate the long-term effects of the sandwich approach on
language anxiety and oral communication skills to assess the sustainability of positive outcomes.

2. Comparative Studies:Conduct comparative studies across different educational levels
and institutions to determine the generalizability of the findings

3. Mixed-Methods Approach: Combine quantitative and qualitative research methods for
a more comprehensive understanding of students' experiences and perceptions.

4. Explore Additional Interventions: Explore and compare the effectiveness of other
language interventions in reducing anxiety and improving oral communication skills.

5. Cross-Cultural Studies:Extend the research to include a cross-cultural analysis to
identify commonalities and differences in language anxiety across diverse student populations.
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